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ABSTRACT

This study is performed to improve the methodology of
teaching history in a vocational-pedagogical university.
In order to enhance the quality of graduate’s training,
as the level of knowing history influences the formation
of professional competence in students with
specialties related to social activities such as
pedagogy, management, economics, and several
other lines. The article is aimed at examining critical
issues of methodism and methodology of teaching
history.
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RESUMEN

Este estudio se realiza para mejorar la metodologia
de ensefianza de la historia en la universidad
vocacional-pedagégica. Con el fin de mejorar la
calidad de la formacion de los graduados, se influye
en el nivel de conocimiento de la historia y en la
formacion de la competencia profesional en los
estudiantes con especialidades relacionadas con
actividades sociales como la pedagogia, la gestion, la
economia y varias otras lineas. El articulo esta
dirigido a examinar cuestiones criticas metodicas y
metodologica de la ensefianza de la historia.

Palabras  clave: Especialidad, Metodismo,
Metodologia, Vocacional-Pedagogica.
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INTRODUCTION

A modern vocational-pedagogical university sets a goal to train a qualified specialist of a certain level
(bachelor, expert, master) who is a competent, free master of his profession and can orient in adjacent
occupational fields, is ready to work on the level of modem international standards and constantly improve
his knowledge, skills and abilities. For the efficient professional activity, knowledge from most versatile fields
and abilities to find optimal non-trivial solutions of current tasks and emerging problems on basis thereof are
required (Fedorov & Tretyakova: 2017; Usoltsev: 2018), which is necessary to graduates from their
professional realization (Zinnatova et al.: 2016; Rybakina: 2018).

As the teacher's experience of the authors of this article shows, at present, a considerable part of
students (both school and university students) possess a rather low level of knowing the world history and
history of Russia. It is far from unusual when a man with a higher education diploma has very shallow ideas
about significant events and processes of the Russian and world history and even manifests complete
ignorance in respect of widely known historical facts. This circumstance leads to degradation of a specialist’s
general level of erudition, exercises a negative impact on the culture of his general and professional thinking
and makes the quality of his training lower; it hinders his mastering of necessary professional competences
and, moreover, can become a reason for spreading, at the mundane level, of all possible pseudo-scientific
myths and wrong beliefs. This issue was widely reflected in literature.

There are studies of certain aspects of history teaching and their influence on students’ worldview. So,
the research (Ozmen: 2015) states about drawing on historical experience aimed at decision-making in the
future and training students. Problems of historical facts interpreting and assessing were worked out in the
research (Wansink et al.: 2016). Issue of assessing the significance of world history events by teachers of
history, the ambiguity of teachers’ opinions are presented on the work (Harris & Girard: 2014). Interesting
research about teachers’ ideas of the nature of their subject and as they influence the practice of teaching
(McCrum: 2013) should be noted. Problems of students’ perception of social sciences teaching are
reflected in the work of researchers (Akhan & Altikulag: 2014). The research addressed the issue of
students’ awareness of inner and interdisciplinary variants in academic discourse, particularly in human
Science, analyses the differences between history and anthropology. There are interesting studies about
the role of teaching professional development history in professional training (Madsen: 2008); the
researcher notes that nursing history studying, especially at the beginning of the Baccalaureate program,
creates fundamental skills of critical thinking during nurses training. Other authors also address nursing
history studying during the training of nurses (Kelly & Watson: 2015).

The author refers to the issue of teaching professional development history (Hocaoglu: 2015),
emphasizing the importance of Comparative Design History Course for professional training and offering
methods of its teaching upgrading. An exciting aspect of history teaching (The Role of Old Turkic Place
Names in Teaching History) is noted in this paper (Nakhanova: 2014). Besides, in the article, methods of
pedagogical projecting in history teaching are studied (Harris et al.: 2017). This article reflects the methods
of history studying by students (Miller et al.: 2014). Exciting approaches to history teaching for students
using online technologies are presented (Buchanan & Palmer: 2017). Problems of integrative history
teaching for students and its influence on national education development are worked out in the research.
The researcher raises the problem of historical sources applied in history teaching for students. Indeed, the
original work "Teaching and learning difficult histories in international contexts: A critical sociocultural
approach” (Epstein & Peck: 2017), which contains the conceptual analysis of complicated and problem
issues of history teaching for students, should be noted.

In a modern vocational-pedagogical university, students are taught in most various training lines. So, on
one hand, when teaching history in the higher vocational education system, it is necessary to adhere to the
united universal concept in accordance with FSES (Davydova: 2014; Shchuplenkov: 2015) suitable for

students of all training lines (naturally, we don’t speak here about specialties “History explorer”, “History
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teacher” and some others where studying of history is the main element of the curriculum), and students
shall assimilate a standard set of knowledge, skills, and abilities. On the other hand, the elective part of the
history course is also applied for every branch of training complementing such discipline as “Job-
introduction”.

At present, it is Chair of document science, history, and legal assistance, which conducts the history
course in Russian State Vocational-Pedagogical University.

In this work, we analyze crucial problematic issues of the history course which have to be examined
while working with students; the specificity of approach to studying thereof when working with students of
various training lines is reviewed.

1. METHODS

The following principles and methods are laid into the basis of this study:

The primary method is a pedagogical analysis of study material assimilation by students of different
groups; the history teaching was carried out in the traditional way in several groups, and methods offered by
authors were used in control groups. Performance levels of students from different groups are compared
(knowledge of facts, events, causality).

The opinion of students was studied through the questionnaire; students from control groups
(approximately 50 people) took part in it; asking questions aimed at determining how much this history
course interesting is and what new aspects comparing with school curriculum students got through it.
Students of RSVPU took part in the research.

Research stages:

The research was conducted in 3 stages:

1. As the authors™ experience demonstrated, in conditions of limited academic time for history studying
in university, the course is overburdened with facts and details to the detriment of the analysis of critical
processes and phenomena. It leads to such a situation that the process of history studying by students of
non-historical specialties comes down to learning facts to the detriment of the analysis of key processes and
phenomenon, underachievement is a consequence. Revealing key problem aspects of the history course
understanding of which is essential for the assimilation of the whole course and perfecting of general and
professional competences of future graduates;

2. As a result of history exams and tests demonstrated, in the case of traditional history teaching,
students find no necessity to study history and take a little interest in the subject. That is why the
development of methods to explain these issues to students with taking into account their specialization is
necessary for developing their professional culture and competencies which could be significant in their
future work;

3. Development of methodical and methodological recommendations on teaching history to students of
vocational-pedagogical universities. Recommendations will be revealed based on the questionnaire of
students from control groups, in which the research was conducted.

2. RESULTS

History teaching in most of the Russian universities encountered several problems.

Firstly, the authors™ assumption that students mostly learn the significant part of stereotypes about
some historical events from mass-media was confirmed. Basing on the analysis of mass media, the authors
revealed that it contains a mostly negative assessment of events of domestic history, first of all of the Soviet
period. Students learn it all pretty non-critically. Thus, according to the results of surveys, 50% of students
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from groups under research are strictly convinced that Soviet society is characterized. First of all, by mass
government terror of citizens, extensive violations of human rights, fear of repressions, violent prohibitions of
the smallest expression of an individual. This picture shows the reality from the very one side, causing
exclusion of people from their history and culture and serious separation from patriotic values, which history
teaching and educational work with students are based on (Moskalenko et al.. 2018). Strictly negative
assessment of the Soviet period from the point of radical liberalism is perceived as objective by students,
and they deny facts that contradict this concept, and they do not learn to analyze it. Indeed, such a graduate
does not understand the historical and cultural specificity of Russian society in the whole and peculiarities of
evolution of an educational system, management, economics, etc., which will become a severe gap in his
professional training.

Secondly, the history course for students of non-historical branches of training is overwhelmed by facts,
often repeats the school curriculum, and shows the connection between domestic and world history poorly.
That is why more than half of the students have no interest in it and learn material only as is necessary for
passing an examination.

All the above mentioned hinders the formation of an integral picture of the world and Russian historical
process in students.

To form an integral picture of the historical process in students, very important is considering of problem
issues of the course, such as particular features of the "catching-up" Russian modernization and socio-
cultural contradictions of the Russian society related to this process. Their studying allows us to comprehend
today's trends of development of Russian society systematically, to understand the interconnection of history
and the present time in many spheres of vital activity. To raise the efficiency of teaching, we can examine
the following aspects of this interconnection at our classes, see Table 1.

1 | First, processes of modernization and westernization lead to the contradiction between traditional moral values and
those brought from outside. For instance, traditional ideals of patriotism are based on the ability to sacrifice oneself
in the name of Motherland and future generations, readiness to refuse from personal interests in favor of achieving a
common collective goal. On these ideals, in the long run, the ideology of Soviet patriotism was also based, which
allowed integrating the society for the boosted industrialization and the victory in the Great Patriotic war. To a large
extent, these tremendous tasks were solved thanks to the heroism of ordinary people, their labor and military feats,
the ability to do their best, and sacrifice themselves in favor of the future generations. However, beginning from the
1970-80s, and especially today, these values turn out to be more and more contradicting to the so-called market or
consuming mentality, which is based on the absolute priority of individualism, egoistic morals, values of hedonism
and luxury. In Russia this contradiction is deepened by the fact that values of “market personality" did not ripen in the
socio-cultural field of our civilization but were brought from outside. Together with the development of the "consumer
society", these values are passing a complicated process of adaptation in the Russian cultural environment.
Understanding and accounting of these contradictions are necessary for maintaining humanistic value-orientation
settings of Russian education.

2 | Second, processes of modernization and westernization often result in collisions of values of the traditional and
liberal civilization. Thus, creating problems of synthesis of cultural models brought from outside with local,
autochthonic ones. This interaction is often quite painful for national cultures and may lead to grave socio-cultural
contradictions in society. For instance, orientation to the consumption level of developed countries and cultural
attractiveness of the Westemn lifestyle can result in a crisis of one’s identity and unacceptability of the reality; the
similar problems were encountered by a number of societies of the "catching-up" model of modernization
development in the 19th — 20th centuries, the USSR in its late times included. In the modern world, opposition and
the competitive struggle between countries are going farther and farther from the military sphere to informational,
political, and economic ones. National cultures try to resist the expansion of values and socio-cultural norms of the
modern Westemn civilization: the cult of consuming; absolutization of individualism and freedom of self-expressing
regarded as “common human values’, etc. These values-based on Westemn ideas are potentially rather dangerous
for national cultures, as they often contradict to their core, archaic values, and stereotypes (cult of the duty, homage
to the tradition, asceticism and serving top the society, collectivism, etc.), they are able to destroy them and lead to
destabilization of the society. Furthermore, as they did not reap in these societies, it is not clear how they will be
inoculated instead of the undermined traditionalism.

Table 1. The main aspects of this interconnection at our classes
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All these aspects can be quite accessibly outlined in the history course of vocational-pedagogical
universities. It will make the history course more exciting and attractive and add a larger applied
directedness.

Basing on the teacher’s experience of the authors of this work, in the teaching of the history course in a
vocational-pedagogical university, at a limited academic time assigned for it in the curriculum, one can single
out a number of crucial aspects necessary for the detailed and comprehensive studying the subject at
classes.

The first set of questions is connected with the apprehension of the process of “catching-up
modernization” of Russian society. A considerable part of students and even specialists who graduated from
a university possess a superficially-simplified idea about modernization, which in practice leads to
assimilating false stereotypes, ignorance in trends of the country’s socio-political and economic development
or incorrect understanding thereof. It is critical for students in training lines related to active public activities:
pedagogy, economics, and management, jurisprudence, etc. This theme is also important in the
understanding of the specificity of formation of responsibility in managers and subordinates (Mukhlynina et
al.: 2016; Begichev et al.: 2019), as studying thereof makes peculiarities of interrelations of various social
groups in the modern society more clear.

In the course “History” or “History of Russia”, it is advisable to explain to students that modemization as
a phenomenon appeared in West-European countries, first of all, in the UK and the USA. Most of the other
countries of the world were forced, employing active interference of the state into economy and functioning
of socio-political institutes, to artificially stimulate modernization processes, first of all, in order not to lag
behind the West in military and technological aspects. The Russian civilization, which was initially a
traditional agrarian society, encountered the necessity to conduct the industrial modernization in the 18t —
19t centuries. The rates of industrial development defined how efficiently Russia could stand for its national
interests.

This circle of problems is of interest to students of pedagogical, engineering-technical, managerial,
economic, and other specialties. Studying of the transformation of the public conscience and mentality under
conditions of modernization and westernization, changes of mechanisms of interaction between the
authorities and the society, the experience of organization of industrial production and creation of new
organizational and political structures in societies passing the modernization stage shall have an important
practical value. Students shall have a clear idea about processes of modernization, which emerged in the
18t — 19t centuries, about countries of the “catching-up” model of development, or “the second echelon”,
and know their political and socio-cultural tradition. Of considerable interest in this context is the analysis of
historic alternatives (Kryuchkov: 2016), which is vital for the formation of students' ability to analyze facts
and tend to socio-political and economic development.

The second set of problem questions, which usually is quite hard for assimilating by students but at the
same time is one of key issues in the understanding of peculiarities of history and today’s development of
Russia, is the analysis of socio-cultural contradictions in the Russian society generated in the process of the
catching-up modernization. These contradictions are connected, first of all, with the conflict between archaic
ideals of traditionalism and values of the liberal capitalistic civilization, which together with the development
of the industrial society were penetrating into Russia deeper and deeper, causing dissonance in the mass
conscience of the most of workers’ and peasants’ population.

Studying these problematic issues is very important for an adequate understanding of a number of
peculiarities of the historical development of our country and modern trends of social development.

All these factors shall be taken into account in the vocational education system (Fedulova et al.: 2017;
Neupokoeva et al.: 2017). So, the necessity to improve the teaching of history is essential today.

Naturally, there are a lot of exciting and problem questions in the course of history studying of which is
vital for students; unfortunately, the restricted volume of this article does not allow us to consider them.
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CONCLUSION

In the course of history, under conditions of restricted academic time for studying thereof, the major
attention should be paid at key problem aspects (considered in chapters Discussion and Results), adequate
understanding whereof is important for assimilating the course and improving general and professional
competences of future graduates. Such topical issues of the course as peculiarities of the "catching-up"
Russian modernization and related to that socio-cultural contradictions of Russian society are also of great
importance. Their studying allows us to comprehensively ponder over today's trends of development of
Russian society to find out the interconnection of the history and contemporary times in various spheres of
vital activities for enhancing students' training quality.

In process of the studying questions arose due to the fact that for each training line the variable part of a
course is necessary apart from the general one: for example, for pedagogical profile students it is possible to
make an accent on studying of influence of socio-historic conditions of each epoch on development of the
pedagogical thought and concept of upbringing and socialization of a personality during a certain historical
period; for economists it will be influence of historical conditions and geopolitical position of these or those
states in different epochs on formation of the economic development concepts; for future managers it will be
influence of historical factors on formation of management concepts and approaches, specificity of
managerial models under conditions of "catch-up modernization", etc. Studying of the variable part of the
history course for students of different training lines may supplement in an organic way such a course as
“introduction into Specialty”. Development and perfecting of the variable part of the history course for various
training lines are seen as quite a perspective line that will allow raising the efficiency of the training.
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